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throughout the text. An inclusive, stimulating, and
psychologically supportive learning environment is created
when teachers are sensitive to the identities, backgrounds, and
unique needs of their students. The text argues that strong
teacher-student relationships enhance motivation, critical
thinking, classroom management, and emotional resilience,
drawing on theories such as dialogic involvement and
attachment theory. The literature also discusses techniques to
increase teaching efficacy, including reflective practices, group
projects, and adaptive feedback. Additionally, it highlights the
crucial role of rapport- and trust-building in ensuring long-term
academic success. The text provides suggestions for overcoming
obstacles such as large class sizes and time constraints through
structured activities and effective communication.
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munosabatlarining ta’limda

motivatsiya va qo‘llab-quvvatlashdagi o‘rni

ANNOTATSIYA

Kalit so‘zlar:
O‘qituvchi-o‘quvchi
munosabatlari,

ishtirok,

motivatsiya,

tanqidiy fikrlash,

hissiy qo‘llab-quvvatlash,
hamkorlikdagi topshiriglar,
fikr-mulohaza,

inklyuziv ta’lim,

sinfni boshqarish,
ishonch,

munosabat,

reflektiv amaliyotlar,
bog‘lanish nazariyasi,
dialogik muloqot,
chidamlilik,

xilma-xillik,
qiyinchiliklar,

uzoq muddatli muvaffaqiyat,

raqamli muloqot,
madaniy kompetensiya.

Ushbu maqolada maqolada o‘qituvchi va o‘quvchi o‘rtasidagi
munosabatlarning o‘quvchilarning akademik va shaxsiy
rivojlanishida muhim ahamiyatga ega ekanligi ta’kidlangan.
[jobiy munosabatlar motivatsiya, ishtirok va muvaffaqiyatni
oshiradi. Madaniy kompetentlik, hissiy qo‘llab-quvvatlash va
ishonchni shakllantirish kabi asosiy tamoyillar inklyuziv va
samarali o‘quv mubhitini yaratishda muhimdir. Tadqiqotlar
shuni ko‘rsatadiki, qo‘llab-quvvatlovchi alogalar chidamlilikni,
hamkorlikni va tanqidiy fikrlashni rivojlantiradi. Katta sinflar va
vaqt cheklovlari kabi qiyinchiliklar mavjud bo‘lsa-da, ularni
tuzilgan mashg‘ulotlar va samarali muloqot orqali bartaraf etish
mumkin. Zamonaviy va xilma-xil ta’lim sharoitlariga moslashish
uchun pedagoglar oz malakasini oshirishi muhimdir. Xavfsiz va
madaniy jihatdan javob beruvchi muhit nafagat sinf
boshqaruvini yaxshilaydi, balki o‘quvchilarning uzoq muddatli
muvaffaqgiyatiga ham hissa qo‘shadi.

PoJib B3aMMOOTHOILUEHUH YYUTEJSA U YY4EHUKA B MOTUBALUU
U oA epKKe 00y4YeHHUs!

AHHOTAIIUA

Kamwouesvwle caoe8a:
OTHOIIEHUS YIUTEJb-
YUYEHUK,

BOBJIEYEHHOCTD,
MOTHBALHUS,
KPUTHUUYECKOE MBILILIEHUE,
3MOLMOHAJbHASA

MO IePKKa,

COBMECTHBIE 3a/IaHUS,
o6paTHas CBfI3b,
VMHKJIIO3UBHOE 00Y4YEHUE,
yIpaBJieHUE KJIACCOM,
JloBepHE,
B3aMMOIIOHUMaHUE,
pedaekcus,

Teopusi NPUBSI3aHHOCTH,
JIMaioruyeckoe
B3aUMO/IENCTBHUE,
YCTOWYHUBOCTb,
pasHoo6pasue,

BBI3OBHI,

JlOJITOCPOYHBIN YCIEX,
nudpoBasg KOMMYHHUKaIMs,

KyJIbTYpHasi KOMIeTeHL U,

B craTbe nojuyepKUBaeTCs BaXXHOCTb B3aWMMOOTHOLUIEHUU
MeXAy Y4YUTeJeM U YYEHUKOM [UIs YyJydlleHUs y4eOGHOro
npouecca M JIMYHOCTHOTO Ppa3BUTHA. Y4yeT yuuUTeseM
VH/MBHU/yaJbHbIX OCOOEHHOCTeH, KyJbTypHOoro ¢oHa U
norpebHoCTeN Y4EHUKOB Coco6CTBYET CO3/JaHUI0
VHKJII03UBHOUN U 3QPeKTUBHON yyebHOU cpebl. OCHOBBIBAsICh

Ha AUAJIOTHYECKOM B3aI/IMO,£[eI‘/JICTBI/II/I u TEOpHHU
IPpUBA3aHHOCTH, OTMeYaeTCd, 4YTO IIO3MTHBHBLIE OTHOIIEHHA
YKPEIJIAIT MOTHBALIHUIO, KPpUTHUYECKOE MBbIIIJIEHHE,

ynpaBJeHUe KJIacCOM M 3MOILMOHAJbHYK YCTOWYUBOCTb.
O6Cykal0TCcsl CTpaTerd, Takvue Kak ajanTaiys o6paTHOU
CBA3W, rpynmnoBasgi pabota u pedJiekcusi, [AJs NOBbIIIEHUS
3¢pdekTUBHOCTH npenojaBaHusl. Takke MOAYEPKUBAETCS, YTO
yCTaHOBJIEHWE [JlIOBepUsl M B3aUMOINOHUMAaHHUS NPUBOAUT K
JIOJITOCPOYHBIM ycliexaM B obpa3oBaHuU. [IpobGsieMbl, Takue
KaKk OoJiblllMe KJIacCbl M HexXBaTKa BpPEMEHH, MpejJiaraeTcs
pelmlaTb C TNOMOILbI0 CTPYKTYPUPOBAHHBIX YyNpPa)KHEHUH U
OTKPBITOTO OOIEHUSI.
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INTRODUCTION

Teaching does not only mean conducting the lessons and giving formal instructions
to the students, but also motivating learners and encouraging them to participate in the
learning process. According to Waller et al,, (2017) the ideologies and identities, as well
as experiences of the teachers play important roles in the process of teaching. Teachers
have different identities as well. If the teacher has all language skills. They do not have
capital-related problems to perform teacher identity. And they feel empowered while
conducting the lessons and communicating. They are legitimate speakers and can easily
deliver the message to the students while speaking.

Hawkin and Norton (2009, as cited in Waler et al, 2017) noted that there is a
“responsiveness to learners” principle, which highlights that learners have different
identities and backgrounds, and teachers should consider these factors while conducting the
lesson (p. 12). As teachers, they also cover all learners’ identities and conduct the lessons
based on their interests and expectations. Therefore, they have to theory-based instructions,
rather than trying to implement these theories into practice, which helps learners to bring
their identities into the classroom by engaging in different activities. During the lesson, they
have to try to correct their students’ mistakes to prevent them from making the same error
all the time. Lyster and Ranta (1997) mentioned that teachers should consider the
proficiency level of the students while correcting their mistakes, as one type of feedback may
not suit all of them. They should also support this notion and try to give feedback based on
their language levels. For higher level students they have to use clarification requests or
repetition, as they can correct themselves, but for lower levels, they should use explicit
correction as they cannot self-correct themselves.

According to Garcia (2011), code-switching does not always mean that learners
have a lack of knowledge or low language level, it is the speech characteristic of the
bilinguals. If they cannot deliver the message to their peers, they choose their L1, as it is
easy to explain in their native language. Therefore, while learning the language and
participating in group work, teachers should allow code-switching among students, as it
helps them understand the challenging aspects, and express themselves easily.

As Hawkins and Norton (2009, as cited in Waller et al., 2009) mentioned in their
five principles of language teaching, teachers should try to use the “dialogic engagement”
principle which is considered the best way of teaching. This principle aims to engage
learners in collaborative tasks where they can share their knowledge and understanding
within the groups. Such conducted lessons help learners actively participate in classroom
tasks and improve their critical thinking by exchanging ideas. Also, teachers should try to
create a friendly environment among learners, as most of them have higher affective
filters, which impact their language learning. If they study in a relaxed atmosphere, they
feel calm, and their language learning degree also improves.

According to the five principles of Hawkins and Norton (2009, as cited in Waller et
al., 2009), reflecting on ourselves is the most effective thing that allows us to improve
ourselves as teachers. Teachers should mainly use recordings during the classes if they
do not have much time to write reflections about my lessons. Recording the lessons and
listening to them after the lessons really help educators improve their teaching
strategies. This helps them spot the mistakes they made during the class and improve
their teaching ideology by avoiding previous mistakes and creating new ones. Teachers
should be the ones who always support their learners and help them to improve their
language skills as well as other social and psychological skills during the lessons.
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Beyond the conventional emphasis on the delivery of curriculum and instructional
strategies, relationships between educators and students have become a crucial
component of academic performance (Davis, 2019). These connections are the
cornerstone of developing productive learning environments and have a big impact on
students' academic engagement, motivation, and success. Positive teacher-student
interactions are regularly linked to improved learning outcomes and pupils' overall
development, according to research (Thompson & Miller, 2021). Social-cognitive
viewpoints and attachment theory serve as the foundation for the importance of teacher-
student connections. Secure bonds between educators and learners provide a
psychological security net that encourages students to experiment, take chances, and
participate more fully in educational activities, claim Bergin and Bergin (2018). This
theoretical framework highlights how supportive connections create a setting in which
pupils feel secure.

Effect on Student Motivation

According to research, student motivation is greatly influenced by positive
teacher-student connections (Wilson et al, 2020). Students show higher levels of
intrinsic motivation and involvement in academic work when they believe their teachers
are kind and helpful. According to Roberts (2022), students who report having a good
relationship with their professors are far more likely to stick with them through difficult
times and be more interested in their studies.

Building Rapport and Trust

Building strong teacher-student relationships requires first establishing trust.
Building trust necessitates a constant display of dependability, equity, and sincere
concern for the welfare of students, according to Henderson and Thompson (2023).
Enhanced classroom behavior and greater student participation are frequently observed
by educators who make an effort to build rapport with their pupils (Anderson, 2021).

Strong teacher-student bonds that foster emotional support are essential for
academic success. According to research by Martinez and Chen (2022), kids who have
emotional support from their teachers do better academically and have higher levels of
self-worth. This emotional bond fosters resilience in the face of scholastic obstacles and
acts as a buffer against academic stress. Inclusive learning settings that celebrate
diversity and value individual differences are facilitated by positive teacher-student
connections. Academic participation and performance improve across different student
populations when teachers foster positive connections with every learner, despite their
backgrounds, according to research by Williams et al. (2021).

A key setting for social-emotional development and learning is the teacher-student
connection. Parker (2023) asserts that these connections give kids the chance to practice
critical life skills including communication, emotional control, and problem-solving.
Students' entire development is aided by teachers who provide an example of healthy
social-emotional behavior through how they interact with them.

Effect on Classroom Management

Good teacher-student interactions have a big impact on behavioral results and
classroom management. Positive relationships lessen disciplinary difficulties and
produce more productive learning settings, according to research conducted by Johnson
and Lee (2020). Pupils are far more inclined to follow classroom regulations and behave
in a prosocial manner when they sense a connection to their professors.
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Relationships between teachers and students have an impact that goes beyond
students' short-term academic achievement. Positive interactions with teachers
throughout formative years indicate better educational results, such as a greater rate of
graduation and a greater probability of pursuing higher education, according to
longitudinal research conducted by Thompson et al. (2022). In today's educational
environment, preserving positive teacher-student connections has expanded to
encompass digital communication. According to Harris and Rodriguez (2023), it's critical
to modify relationship-building techniques to fit both virtual and in-person learning
settings while preserving genuineness and deep connections. A primary goal of
professional growth for teachers should be to cultivate the ability to establish
constructive interactions with pupils. According to Davidson's (2021) research,
educators who undergo specialized training in relationship-building strategies have
enhanced their way of teaching.

Cultural Competence and Connections Establishing fruitful teacher-student
connections requires cultural competence. According to research conducted by Martinez
and Wong (2023), to build meaningful relationships with students and promote their
academic performance, teachers must recognize and value their cultural backgrounds.
Problems and Solutions Although fostering a good rapport between teachers and
students is essential, educators encounter several difficulties in doing so. Relationship-
building initiatives may be hampered by time restraints, big class sizes, and a variety of
student demands. However, according to study by Anderson and Smith (2022), these
difficulties can be addressed by putting in place organized relationship-building exercises
and keeping lines of communication open.

CONCLUSION:

It is impossible to overestimate the importance of teacher-student connections in
promoting successful learning and individual growth. These connections serve as the
cornerstone of a fruitful learning environment and have a significant impact on students'
motivation, mental health, and academic achievement. In addition to increasing intrinsic
motivation and engagement, a strong teacher-student relationship fosters a safe,
encouraging environment where students feel empowered to take chances and conquer
obstacles.

Effective teacher-student relationships have been shown to improve classroom
conduct, academic achievement, and emotional fortitude. Teachers may establish settings
where all students, despite their backgrounds, feel appreciated and supported by
promoting inclusivity and appreciating diversity. In addition to fostering social-
emotional growth, this inclusivity fosters vital life skills like problem-solving and
communication.

Professional development in relationship-building and cultural competency is
crucial for educators to comprehend and value the varied identities of their pupils.
Positive interactions can be ensured by systematic efforts and open communication, even
in the face of obstacles like time limits and huge class sizes. In the end, fostering
relationships between teachers and students is essential to educational success since it
shapes students' overall development and academic results, preparing them for success
in and out of the classroom.

159



S ° Xorijiy lingvistika va lingvodidaktika - 3apy6exHast TUHIBUCTHKA
cience Y JIMHTBOAWIaKTUKA - Foreign Linguistics and Linguodidactics
Fnghtargen Special Issue - 1 (2025) / ISSN 2181-3701
REFERENCES:

1. Anderson, J. (2021). Building classroom communities through teacher-student
relationships. Educational Psychology Review, 33(2), 145-162.

2. Bergin, C., & Bergin, D. (2018). Attachment in the classroom. Educational
Psychology Review, 21(2), 141-170.

3. Davis, H. A. (2019). Conceptualizing the role of teacher-student relationships in
education. Educational Psychologist, 38(4), 207-234.

4. Harris, M., & Rodriguez, S. (2023). Digital relationships: Teacher-student connections
in virtual learning environments. Journal of Online Learning Research, 9(1), 23-42.

5. Henderson, K., & Thompson, B. (2023). Trust-building strategies in educational
settings. Educational Research Quarterly, 46(3), 112-131.

6. Johnson, R, & Lee, M. (2020). Classroom management through relationship-
based teaching. Journal of Classroom Interaction, 55(1), 15-32.

7. Lyster, R, & Ranta, L. (1997). Corrective feedback and learner uptake:
Negotiation of form in communicative classrooms. Studies in Second Language
Acquisition, 20, 37-66.

8. Norton, B., & Toohey, K. (2011). Identity, language learning, and social change.
Language Teaching, 44(4), 412-446. https://doi.org/10.1017/50261444811000309

9. Martinez, A., & Chen, Y. (2022). Emotional support and academic achievement:
A correlation study. Journal of Educational Psychology, 114(2), 325-342.

10. Martinez, L., & Wong, P. (2023). Cultural competence in teacher-student
relationships. Multicultural Education Review, 15(2), 89-106.

11. Thompson, C, & Miller, R. (2021). The impact of positive teacher-student
relationships on learning outcomes. Educational Research Review, 32, 100374.

12. Waller, L., Wethers, K., & De Costa, P. I. (2016). A Critical Praxis: Narrowing the
Gap Between Identity, Theory, and Practice. TESOL Journal, 8(1), 427. Retrieved
November 12,2022 https://doi.org/10.1002 /tesj.256

13. Williams, R., Johnson, M., & Davis, K. (2021). Inclusive education through
positive teacher-student relationships. Teaching and Teacher Education, 98, 103234.

14. Wilson, S., Martinez, R., & Lee, J. (2020). Motivation in the classroom: The role
of teacher-student relationships. Learning and Individual Differences, 80, 101870.

15. Zhao, Y., & Smith, J. (2023). Teacher presence and student engagement in
modern classrooms. Contemporary Educational Psychology, 71, 101923.

160



