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CRITICAL THINKING TECHNOLOGY IN TFL
Serimbetova R.
a senior-teacher of Kazakh university of Technology and Business, Kazakhstan

Annorauusi: TpeGoBanusmu XXI| Beka sBisieTcsi oOydeHHEe M BOCIHUTAHHE KOHKYPEHTOCIOCOOHOMN
MoJofexku. Ha ceromnsmHuii neHb B y4eOHOM TMpoliecce IIUPOKO HCIONB3YIOTCS pa3HOOOpasHbIe
oOyugatomuecs: cpeAcTBa U TexHonorun. OgHuM u3 dPPEeKTHHIX 00yUArOIIUXCsl TEXHOJIOTHH B ydeOHOM
Ipolecce SBIAETCS TEXHOJIOTHS KPUTUYECKOrOo MbIIUIEHUs. B mgaHHOW cTaTbe paccMaTpUBaeTCs
CYIIHOCTB, CTPYKTYpa U MPUHIHIIBI KPUTUYCCKOI'0 MBIIIJICHHA. A Taxxe PACKpPBIBACTCA XapaKTECPHUCTHUKA
U 0COOCHHOCTH  HWCHOJNB30BaHHUS KPUTHYECKOTO MBIIICHHS B 00ydeHHMH  (DOHETHUECKOH,
MOP(}OIOTUIECKON U CTHIIMCTUIECKON CTPYKTYPHI aHTITHICKOTO S3bIKA.

KiroueBble cJioBa: TEXHOJIOTHSA KPUTUYCCKUX MLImHGHHﬁ, METOJHKA, HOBasA TCXHOJIOTHUs, SA3BIKOBAs
CTPYKTYpa.

Annoranusi: XXI raceipna 0acekere KaOUIeTTi yprak TopOueney - OyriHTi 3amaHHBIH Tanaobl. Kaszipri
TaHJa OKBITY TEXHOJOTHSJIAPHIHBIH KOIITEreH TYPIEpiHIH 3epTTENiHIN *KaTKaHbl Oopimiszre momim. Com
TEXHOJIOTHsUIApABIH Oipi jkoHe Oipereili — ChIH TYpPFBICBHIHAH oitnay TexHosmorusichl. Cabak OapbiChIHAA
OCBI JKaHa TEXHOJIOTHSIHBI KOJIAHYABIH 9IiC-TOCUIIEPIH 3epTTey JKOHE NMPaKTHKAJIBIK TYPAE iCKE achIpy
JKYMBICTBIH MaKcaThl OOJIBIN Ta0bUIaAbl. ABTOP CHIH TYPFBICBIHAH OiJlay TEXHOJIOTHACBIHBIH THIMII JKHE
Oipereil omic-TocUIACpIH aFbUINIBIH TITIMEH OalIaHBICThIpa OTHIPBIN cabak OaphICBIHIA KOJAAHY
MoceJNieliepiH  KapacThpalabl. bByi  omic-TociafepAiH  TaKbIPbIl Ma3MYHBIH, aFbUINIBIH  TUTIHIH
(oHeTHKATBIK, MOPQOIOTUSIBIK, CTUIMCTUKAIBIK KYPBUIBIMIAPBIH OKYLIBIHBIH MEHIepyiHe KOCaThIH
yJieci opaca 30p.

KinT ce3aep: cbiH TYpFBICBIHAH OJIay TEXHOJIOTHICHI, 9JIiC, )KaHa TEXHOIOTHS, TUIIIK KYPBLIBIM.
Summary: XXI centuries’ requirement is to upbring generation who are able to challenge in competition.
Nowadays we could notice that many types of teaching technology are being explored. One of the most
effective teaching technology is critical thinking technology. To realize in practical way and explore use
of method’s of this new technology during the lessons. To use by connecting effective methods of critical
thinking technology during the lessons and author considers observation issues of usage process. These
methods have many benefits in progressing, managing main idea of target article, phonetical,
morphological and stylistical structure of English language.

Keywords: critical thinking technology, method, new technology, language structure.

The concept of critical thinking we adhere to reflects a concept embedded not only in a core body
of research over the last 30 to 50 years but also derived from roots in ancient Greek. The word *’critical”’
derives etymologically from two Greek roots: "kriticos" (meaning discerning judgment) and "kriterion”
(meaning standards). Etymologically, then, the word implies the development of "discerning judgment
based on standards."

Our basic concept of critical thinking is, at root, simple. We could define it as the art of taking
charge of your own mind. Its value is also at root simple: if we can take charge of our own minds, we can
take charge of our lives; we can improve them, bringing them under our self command and direction. Of
course, this requires that we learn self-discipline and the art of self-examination. This involves becoming
interested in how our minds work, how we can monitor, fine tune and modify their operations for the
better. It involves getting into the habit of reflectively examining our impulsive and accustomed ways of
thinking and acting in every dimension of our lives [1: p.25].

Critical thinking activities in TEFL methodology are distinguished according to the skills they are
used to develop: oral speech, writing, reading and listening. Most activities are more convenient as they
are targeted at several skills simultaneously. Among most popular critical thinking activities that are used
on the lessons in order to develop speaking we can name such as general discussion, debates, round
tables, brainstorming, case study, picture or photo narration or description, story-making, puzzles, word
guessing, quizzes, competitions, etc. A number of activities are purposefully employed for improving
students’ writing skills. We can relate to them such activities as questionnaire filling, notes writing, online
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chatting, completing a story, giving an alternative ending to a story, writing an autobiography, predicting
the future, writing an essay, writing an article, writing a review, etc. | would like to present some of
critical thinking activities that 1 have found to be most effective on my lessons of English [2: p.27].
Generally, | have noticed that students are genuinely interested in those tasks that provoke their thoughts
and analytical abilities.

Practicing thinking critically when trying to identify similarities and differences in how one and
the same cliché is put in words in another language makes the learning process more enjoyable and
culturally enriching even at the beginning level. Moreover, the English language took the role of the
lingua franca and is used globally by non-native speakers of English for intercultural communication.
Critical thinking skills are indispensable when practicing such intellectual traits as empathy and tolerance
thus getting ready for communication in multicultural contexts. One more aspect justifying and even
requiring critical thinking introduction in the ELT class arises due to the rapidly growing international
student mobility trends and the use of English as the language of instruction in universities around the
world [3: p.151].

Researchers of the American Foundation for Critical Thinking argue that critical thinking is not
as a natural skill as speaking or running, it is a deliberately developed complex set of skills and features
which takes years to acquire. Similarly, a foreign language acquisition needs years of persistent training.
So practicing both simultaneously saves time and provides a synergy effect: developing the former we
improve the latter and vice versa. Finally, critical thinking requires active and interactive learning. It does
not tolerate passive learning, taking new things and opinions as ready-made words of wisdom. In our
experience, students tend to learn better by actively Elena K. Vdovina and Lourdes Cardozo Gaibisso
communicating with each other in a particular academic content, especially if they are encouraged to
apply critical thinking when comparing their views and ideas, when evaluating arguments, when probing
into the intellectual standards of clarity and accuracy, breadth and width, relevance and fair-mindedness,
etc. [4: p.125]. Engaged in the interactive activities while practicing both communicative skills and
critical thinking, students have a better chance to improve their self-consciousness, their understanding of
their abilities and of their limits and thus paving the road to self-improvement as learners, as future
professional and as individuals.

How to integrate critical thinking in a lesson plan? So far we have focused our attention on
exploring some theoretical aspects of critical thinking, but as every English language teacher knows, it
might be hard to find the way to apply and develop lesson plans that address critical thinking in viable
and realistic ways. As usual, there are different contexts and student characteristics that may influence the
degree to which critical thinking can be introduced and developed, but we firmly believe that the first
steps are planning, experimenting and reflecting. Our own practice and students feedback will provide the
teacher with the necessary information to start redesigning lessons so that they involve students in the
development of critical thinking, i.e. to adapt content, language tasks, learning strategies in cognitive and
affective domains. Undoubtedly, writing a lesson plan helps to organize our thoughts and have a
framework that indicates how to take our students to certain “learning destinations” [5: p.56].

A lesson plan: reading a story and thinking critically Let us take a lesson which has been
developed for university undergraduates in order to develop their reading comprehension and speaking
skills by applying some critical strategies relevant for the activities of the lesson. For that purpose we
have chosen a humorous story of a failed romantic relationship between a boy and a girl in a university
context with the plot development around teaching/learning some elements of logic, namely, logical
fallacies. So there are two areas of speculation which we thought are open for our students to practice
communicative skills of reading, listening, and talking by applying some of critical thinking strategies.
We thought that an exchange of ideas concerning the plot should be supplemented by more complex
activities related to the cognitive and affective domains as the students have an opportunity to learn some
elements of the science of logic and to think deeply about the factors which have an impact on the
relationship developments.

Nowadays, as we mentioned before critical thinking technology is widespread. This technology is
being used almost every branch of teaching. Due to my researches based on this technology | also decided
to use this technology at the English lesson. Some vivid strategies of critical thinking technology is used
in the following lesson samples.

Teacher of English: Yergazy Daulet
City: Turkestan

School: Ne23 state school

Grade: 9 «B»

Theme: Future Professions
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Grammar: Present Simple
Aims of the lesson:
1. Educational: to inform students with many specialties, to help them to choose future professions.
2. Practical: to make students think critically, to increase their interest on English language.
3. Upbringing: to explain them to be respectful for all professions.
Methods of lesson : warming up, brainstorming, matching,a guessing game, self-evaluation,
insert.
Procedure of the lesson
1) Organizational moment:
1) Greeting
2) Preparation of the pupils for a lesson
3) Children, please open your note book and write the date
2) Checking home task.
Now let’s start our lesson. Q; what was your home task?
-Who is ready? Are you ready? | am sure you are ready.

3. Warming up: To play game by throwing a ball to each other. The student who catches the ball will
say his, her opinion.
1. Brainstorming:
Answer the questions.

1. Which job do you like?
2.  Why?
3. How much do you earn?
4. Do you enjoy your work?
5. What do you think of the responsibility of your job?
2. Matching:
Match a job in A with the information in B.
a) a clerk help people buy and sell building and land
b) an architect wears and shows new fashions
¢) a disc jockey does general office work
d) a geologist decides cases in a court law
e) a judge introduces music and songs on the radio
f) a model designs and draws plans for new buildings
g) a civil servant studies rocks, soil, mountains
h) a realtor works for thegovernment

3. A guessing game.

* You don’t walk. You don’t talk to the people in your cabin. You’re in the air. What jobs is it?
* You look after people in hospital. You sometimes work day and sometimes night. What jobs is
it?
*You build houses, buildings. What jobs is it?
*You interview people. You write articles for newspapers. What jobs isit? * You teach pupils, students.
Your job is difficult but you have a long holiday. What jobs is it?

4. Relaxation time
5. Conclusion:

6. Home task: They should do exercises 11, 12 on page 50
-Have you any questions for me? You can ask me.

Thank you for your attention. It was very interesting lesson.
7. Putting mark:

-The lesson is over. You are free.

The fundamental issue, which most teachers tend to ignore, is the capabilities of their learners. If
teachers continue to disregard learners' views and opinions, or suppress them without ever giving the
learners the chance to express themselves, then the learners would not be able to train and use their
thinking skills. Teachers should facilitate and encourage creative and critical thinking skills by viewing
their learners differently from what they had presumed. They are not providers but thinkers who
constantly think of what could be done to encourage creative and critical thinking in their learners.
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THE ROLE OF ACTION RESEARCH IN EDUCATION
Abdieva A.
a master-teacher, Turkistan high multi profile craft college, Kazakhstan

AnHoTanusi: Makanaja meT TUTiH OKBITYIbI XKeTUIpy, KaObUIJaHFaH HOTIDKETe KOJ JKETKI3YIH THIMI1
omicTepiHiH Oipi peTiHAE ic-OpeKeT apKbUIbI 3epTTey JJici KapacTeIpbliansl. byn omic baTeicThIH
raJbIMIapbl MCH MaMaHAapbIHbIH TapallblHaH ©TKCH FaChIPpJAblH OpTaCbIHAH 6aCTaH KOJJaHbl1a 6aCTaI[I)I.
Ic-opekeT apKpUTBI 3epTTey FRUTBIMHU-3EPTTEY 9JIICIMEH CAIIBICTHIPFaH/Ia TYPAKTHI eMec. [c-opekeT apKbUIbI
3epTTey crHpaitb (hopMackl OOJBI TaOBLTAIB JKOHE 3€PTTENETIH TAKBIPBIIITH MOH-)KaIapra OaiilaHBICTHI
e3repre ananel. CoHJOal-ak, 3epTTey OapbIchIHAa Oi3liH 3epTTeyi3re TiKeled Mynaneni TapanTapAbH
MiKipJepiH, opinTecTepliH MIKIpIepiH *XoHEe OChl Macelie OOWBIHINIA CTYACHTTEPIiH KO3KapacTapblH
ecKepyiMi3 Kepek.

Kiar ce3nep: action research, ic-opekeT apKbUIBI 3epTTEY, IIET TUTI, 9JTiC

AnHotamus: CTaThsi paccMaTpUBAaeT CHOCO0 yJydlIeHUs OOy4eHHs WHOCTPAaHHOTO s3bika. Action
research, uccienoBanue B ACHCTBUH, KaK OAWH U3 3PPEKTUBHBIX CIIOCOOOB JTOCTIKEHHUSI HEOOXOIHMOTO
pe3yiabTara. 9toTr METOJ Haydajl HCIIOJIb30BaTbCAd YUYCHBIMU H HpO(l)eCCI/IOHaIIaMI/I 331'[3)13 C CCpCANHbL
mpouuyIoro BEKa. I/ICCHCI[OBaHI/Ie B )Z[CﬁCTBI/II/I HC ABJICTCA IIOCTOAHHBIM, B OTJIMYHEC OT aKaJI€MHUYCCKOI'O
METO4a HCCICOOBAaHUA. I/ICCJ'IGI[OBaHI/IG B ,Z[efICTBPII/I HMEET (1)OpMy criupaini 1 MOXET CMCHUTb TEMY
HCcciIea0oBaHusaA B 3aBUCHUMOCTH OT oOcrosTenbeTB. Takxke H606XOILI/IMO O6paTI/ITI> BHHUMAHUC, IIpU
MPOBEACHUN HCCICAOBAHUA Mbl OOJDKHBI YYHTBIBATbH MHCHUA 3aWHTCPCCOBAHHBLIX CTOPOH B HAIIEM
CJIydyal MHCHHIO KOJUJICT U MHCHUS CTYACHTOB I10 JaHHOMY BOIIPOCY.

KuaroueBble cioBa: Action research, WHOCTpaHHBIA $3bIK, IMPENOJABaHUE, METOM, HCCIEJOBAaHUEC B
JIEUCTBUH

Summary: The article considers one of the ways of improvement of teaching, in particular, English.
Action Research, studying in operation, as one of the effective ways of achievement of the necessary
result. This method began to be used by scientists and professionals of the West from the middle of the
last century. The research business is not static, unlike the academic method of a research. It has the form
of a spiral and can change a research subject depending on circumstances. In addition, it is necessary to
pay attention that when carrying out a research we have to consider the opinion of stakeholders, in our
case opinion of colleagues and opinion of students.

Keywords: action research, teaching, foreign language, method, studying in operation

Action research is either research initiated to solve an immediate problem or a reflective process
of progressive problem solving led by individuals working with others in teams or as part of a
"community of practice” to improve the way they address issues and solve problems. There are two types
of action research: participatory and practical.

Action research involves actively participating in a change situation, often via an existing
organization, whilst simultaneously conducting research. Action research can also be undertaken by
larger organizations or institutions, assisted or guided by professional researchers, with the aim of
improving their strategies, practices and knowledge of the environments within which they practice. As
designers and stakeholders, researchers work with others to propose a new course of action to help their
community improve its work practices.

Kurt Lewin, then a professor at MIT, first coined the term "action research” in 1944. In his 1946
paper "Action Research and Minority Problems™ he described action research as "a comparative research
on the conditions and effects of various forms of social action and research leading to social action" that
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