Be3yCJ’IOBHO, peub UACT HC O TOM, YTOOBI 3aHUMATHCS Pa3sBUTUCM ,Z[CTeﬁ B yLuep6 3HaHUAM, a O TOM,
YTOOBI Pa3BUTUC KOMMYHHKATHBHBIX HABBIKOB OBLIIO CIICIMaJIbHO HAaIlpaBJICHO Ha Pas3sBUTHUEC JIUYHOCTU
MJIaJIIMX ITKOJIBHHUKOB.

I/ICHOHLSyCMLIe IIPUCMBI pa6OTBI CHOCO6CTBy}0T Pa3BUTUIO JMAJIOTUYECKOM peuu, paClIupCHUIO
Kpyro3opa y4daluxcs, nogaepKaHnuio HHTEPECA K U3YUCHHUIO aHTJIMICKOTO S3bIKA.
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AN INTEGRATIVE APPROACH TO TEACHING FOREIGN LANGUAGES AT SCHOOL
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Abstract: This article examines and discusses ways to apply an integrative approach in teaching and
some fundamental issues related to the language training of students at school.

At the present stage of society's development, an urgent problem is the comprehensive training of
students, which consists of a number of consecutive, successive stages of qualification growth, providing
for a multi-variable result, the development and formation of a morally mature person who is able to
actively participate in social life.

The leading element of such training is the humanitarian one, which allows you to form a free
personality with independent creative thinking and the ability to constantly improve yourself.

The process of teaching a foreign language at school is subject to special requirements, the
effective implementation of which is possible in conditions of interconnectedness of teaching all types of
speech activities, active inclusion of humanitarian, regional and cultural aspects in the content of teaching
students.

The term "integration" was firmly established in the works on pedagogy in the 80s. Originally
from the Latin "integratio", which means restoration, replenishment, integration of any parts into a whole,
even earlier this term was widely used in the professional vocabulary of various fields of knowledge to
denote the corresponding process [1; 4]. The Philosophical and Encyclopedic Dictionary [2; 203]
develops the definition of integration, complementing it with such a concept as "the side of the
development process associated with the integration of previously heterogeneous parts and elements into
a whole". A similar definition can be found in the "logical dictionary-reference book" [2; 203], which
defines integration as "...combining into a whole, into the unity of any elements, restoring any unity". In
the exact sciences, one can trace the understanding of integration as summation over some parameter with
its own weight, and integral as "an integer quantity considered as the sum of its infinitesimal parts" [3;
48].

In English literature, "integrate” [3] the term "integration™ in a broad sense is used to characterize
the process of convergence and connection of sciences that occurs along with the process of
differentiation. In biology, integration is understood as "... orderliness, consistency and unification of
functions and structures inherent in a living system at various levels of organization " [2; 203]. In
psychology, we find "group integration”, characterized as "consistency, orderliness and stability of the
system of intra-group processes” [4; 19]. Philosophers define integration as the process of forming
connections that ensure the interdependence of elements and the appearance of an "integrative property"
[1; 51]. A.D. Ursul uses the term "integration" to denote the integration of any parts into a whole and uses
it to characterize the processes of interconnection of previously autonomous elements as a single set [5;
113].

In all the above definitions, there is a single tendency, on the one hand, to show the interrelation,
interdependence of individual elements, and on the other, the formation of integrity. Each element is in a
relationship with others based on consistency, orderliness, and stability. Thus, particular sciences in the
interpretation of the term "integration™ define, first of all, as a union into a whole, the restoration of some
unity, integration can be understood as the process of becoming a whole.

In pedagogy, integration is defined as " ... the highest form of expressing the unity of goals,
principles, content, forms of organization of the learning and upbringing process carried out in two cycles
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of education, aimed at intensifying the entire training system..." [2, 16]. An important role in the
theoretical justification and practical implementation of the idea of integration in pedagogy belongs to A.
P. Belyaeva. Summarizing the data of private sciences, analyzing the definitions of integration in
philosophy, A. P. Belyaeva deepens this concept, emphasizing that integration in any sciences is both a
process and a result of creating an inextricably integral one [3].

Introducing the term "integration” into the methodology, we rely on the same set of meanings that
it has in engineering, economics, mathematics, pedagogy, etc. However, we develop and clarify this
concept in the appendix to our curriculum. We understand it in the framework of the training program
developed by us as follows: integration is the merging of the content, forms, methods, principles of
teaching into a single whole and the interpenetration of elements of language training in the scientific,
professional, general education and humanitarian spheres. The description of integration as a process
helps to identify the following most necessary invariant stages of this procedure: determining the system-
forming factor, creating a new program structure, reworking the content, checking effectiveness, and
correcting results.

These invariants can be fundamental to the development of the curriculum for school students.
Integration appeared in an effort to model a holistic learning process.

The definition of integration goals is associated with a conscious need and the identified ability to
link individual subjects, topics, and sections. The selection of integration objects is determined by the
following: in order to speed up and intensify the program, intra subject integration is carried out, and if
desired, it can be expanded at the expense of components that are close to each other courses, inter
subject integration is implemented. After selecting the content objects necessary for integration, we select
invariant and variable components — components of our own content. The definition of the system-
forming factor of integration means finding the basis for unification. Without a system-forming factor
acting as an integrator, no pooling of knowledge is possible.

Whole sciences and even systems of sciences can act as a system-forming factor. For example,
some authors [4; 7] consider "their" technical knowledge to be an integrator of sciences, others consider
teaching methods to be a system- forming factor, and third-psychology.

In the program developed for students, the integrator and system-forming factor is the educational
text, which is also the material: 1) for the acquisition of knowledge in the academic subject-a foreign
language; 2) for the interconnected training of all types of speech activity; 3) for the formation of
necessary skills and abilities; 4) to get acquainted with the language system; 5) to ensure the formation of
spiritual culture and a system of universal values.

A. P. Belyaeva believes that the development of scientific knowledge is always characterized by
two main opposite trends-integration and differentiation, emphasizes the dialectical unity of the processes
of integration and differentiation, which do not coexist with each other and do not follow each other, but
appear one in the other and through the other, interpenetrating, mutually conditioning, mutually
anticipating and simultaneously mutually negating each other a friend [3]. In accordance with the
principle of unity of integration and differentiation, the integrative approach in teaching should present
the content in a differentiated form, making it possible to reflect the unity of the general through
integration, and the specific through differentiation.

The built flowchart of the sequence systematically fits into the stages and specific forms of
training.

Thus, integration issues are solved by adding or replacing content blocks, which vary depending
on the stage of training and the age group of students. The content of variable-modular blocks is
differentiated. Invariant are country studies, cultural studies, and general scientific blocks. Despite the
fact that there is a lot of talk about integration, nevertheless, different sciences and even the most different
sections of the same subject are still presented as something closed, self-sufficient, almost unrelated to
other aspects of the subject and other academic disciplines. Students should see functional connections
between different disciplines and their constituent parts, and be able to identify common methodological
approaches in mastering knowledge.
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OKbIY bl YWUPETHY IPUHIUILIEPA
IHlannazaposa I'.
2 kypc mazucmpanm, Jluneeucmuxa (nemuc muau) Konueeaueu, bepoax ameinoazer KMY,
Hexkuc, @z0excman

Fopescns ©O3z0ekucTaHBIMBI3ABIH OHBIH KypamblHIa CYBEpPEHJHMK XYKyKblHa uile OoiFaH
KapakanmakCTaHHBIH [IyHbs JKOMHUHETIIWIMIMHAE TYTKAH OPHBI KYH CallblH OCHII, XaJbIKapallbIK
KAaTHACBIKJIAp, cayaa — CaThIK, TYPU3M XOM J€ MOMIIEKETIIEP apachbIHIarbl MOJCHHH XOM 3KOHOMHKAIIBIK,
WIMHH — TEXHHUKAIBIK, OWJIMMIICHIUPUY TapayblHAAFbl KaTHACHIKJIAD payaKIaHBIN, OEKKeMIICHUIT
OapatblpraH OUp YaKpITTa OHBIH KEJEUIeTHH TapaThIyIIbl yKacjlapra MIET THUICPHH MTyXTa YUPEHUY XoM
JIe MoceleNepAn epKUH TYpAe TalKbUIay, ojlap Tyypalbl ©3 NMHKUPWH TapThIHOACTAaH aWTBIY, YIIBIyMa
aybI3eKl XOM jkaz0a Typlle KaTHaciap jkacanm OWiIMynu YHpeTHY XO3UpPTH KYHHHH KEIIWKTHPUIT
0OJIMalTYFbIH €H TUHKapFhI Ya3pliiNanapblHHAH OMPH OOJBIN TaObLIaIbI.

benrnnm OonraHblHAAN IUAAKTUKANBIK, ICUXOJOTHAJIBIK, COHIa-aK METOAMKANbIK IPUHLIUILIED
O0ap. Omapman Teickapel C.K. ®omomknHa [6] TopenmWHHEH WCIEN IIBIFBUIFAH OKBIYFa YHpeTHy
NPUHIMIUIEPH e 0ap. Bya mpuHLIMIUIED OKBIYABIH ©3WHE TOH COWIIEY XOPEKEeTH TYPU XoM Je IIEeT THI
TOIMMHUHEH KO3JICHIeH MAaKCeTAUruH Omnaupenu. OKBIYAbl YyHpeTHy Oe TeMEHAErH HpUHLUIIIepre
OMeNeTUY TUHHC:

1. OxpIyasl yiipetuy — ceiliey XopeKeTWHUH TYpPUH YHpeTHY Aen Kapaiblybl Kepek. YCbl
KaFbpIiJaHbl UTHOApFa aJiblll UC JKYPUTHITCH Ji¢ FaHa, OKBIYIIBUIAPFA OKBIY TyYypalbl TyphIC jKOJUlama
Oepuinenu. Tunm MaTepuanblH ©3IIECTHPUY sIMaca TEKCTKE JKaKbIH ceiyen Oepuyau OupaeH — OMp OKBIY
Vaspliiniacel e OMIIMECTEH, TEKCTTU X9PEKEeTTe KOJUIAHBIY MaTepHralblHa alJIaHAbIPBIY alILIHFBI OPBIHFA
UIBIFAPBUTBIY Bl YCBIHBIIAABL. OKBIYVIIBIIAPFA TEKCTTH OKBIT MariblyMaT — Xabap ajbly IIBIHBIFBIYIaphIH
OpPBIHJIATBIY — OWpIEMINH >KyYyMaKJIaylibl MakCeT oMelNJie KOJUIaHBUIBIYBl Kepek. byran cetiney
OMeJUIEpUH OpBIHJIAY apKaslbl FaHAa €pUCHIIEAH, Oyl mporeccTe Oenruiu HoTuibkere (Ma3MyHIbl OMIIUIT
anely, xabap/el uiieney) HozepAe TYThUIaAbl. TeKCTTH OKBIY PyYXbId OailbIyFa, Taza —Ta3a MarjblyMaT —
xa0apiapabpl anblyFa KapaTbUIFaH OKbIY METOOUKAJBIK MIIaX — Liapa ecarutaHaabl. OKbLY MpoLecCuHIe
JKYMBIC: OKBIY aJIZIbIHHAH TaIChIpMa OEpUIMYH LISPT XM OKbII OOJFaHHAH COH THMHCIHM METOAMKAIBIK
yCBUIApAbl KOJIJIAHBIN, TYCHHTEHJIUIH TeKcepuieAu. TONBIK XM aHBIK TYCHHTEHJIUTH OKBIYIIbIIap
TOpENUHEH Ya3bldaHbl TaOBICIbI OpBIHIIAY ecarulaHabpl. Kymmackl, yCbl MPUHIMI OONBIHINA OKBIYIIBIH
TUHKapBI—OKBIYIITBIFA MaFIIbIyMaT — Xa0ap )KeTKU3UY KaFbliIaacThIPBUIBIT KOWBIIA/IbI.

2. OKpIYIbI YHpEHUY, OWIIUY MPOIIECCH ChIMAThIHJIA IIOJIKEMJICCTHPUICTH. TeK oMelnil XopeKeT
KOpCEeTHY MEHEH IIEKIeHOECTeH, TEeKCTTH OKBIYIIBI OWnuyre, Taza MarjibplymMar — xabap yHWpeHuyre
XopekeT erenu. Marmerymar — xabap anbly — OWIIMY XOpeKEeTHH JKYPUTHY 00BN TaObUIambl. byl sxeprie
oMy xoM Jie ceisiey XopeKeTHHMH NMapKbIH Ominy kepek. Coiiyiey XopeKeT HOTHIKECUH OMIIMYTE abIIl
Kenmenan. OWTKEeHH, OKpIy MaTepuaiap (OyJur jkep/ie TeKCT) Ma3MyHBbIHA MTHOApAbl KYLIEHTHUY Tayamn
eTmiie. Ma3MyHBIHBIH KBI3BIKIBUIBIFBl OKBIYIIBUTAPABIH MAaFJIbIyMaT — XabapanblyFa WHTHINYIEPUH
Oenruneyumy, onapAbl KbI3BIFBIY MEHEH, BIKJIAC MEHEH OKbIyFa YHIEYIIM NPUHLOUIN Ya3bldNachH
aTkapanpl. TeKCTTHH Ma3MyHBIH/AAa XoM TWIMHJIE aKbUIFa MYyYamblK IIerapachlHAAFbl KBIMBIHIIBUIBIKIAD
OOJBIYBI OKBIYIIBIHBIH aKbULTBUIBIK XOPEKEeTUH KYMIEHTHYH, MUKUPIEYUH — OMIayBIH MCKE KOCBHIYBIHA
ceben Oomanpl. Jlemek, ycbl MPUHIMIIKE MYyYanblK OKBIYIIbUIAP IIET THJIE OKBIN, Oup yakpITTa OMiny
XOpEKETH MEHEH LTYFbULIAaHA/IbI.

3. OKBIYIIBUTAPABIH aHA THJIM XM €KHHIIH [IeT THIIIE TOTJIaFaH OKbIY JapeKeleprHe CYHeHHT,
ojlapra LIeT THIAE OKbIy YipeHwnenu. Jlocnmen, OKBIYIIBIHBIH IIET THJJE OKbIYFa MYHICHOETH
Konumuiectupmieau. «OKplcaM YHpEeHEMEH» JEreH HaKbUIFa OMENl €THII UC TYTBIY 30pypiuru maija
6omanpl. bupuHmm mopt MuHe ycbl. THI TOKPUHOECHHICTH COMNEY YChIIUIAPBIHBIH KOIINY XauiicecnHe
reznecemus. lller T Ae Xopum — cec MYHSCHOETICpUHHH ©3JIECTUPHY MEHEH OKBIYIIbUIApFa WIITEH
OKBIYIIbl YCHIHBIY MaKceTKe MyYyambIK . Byn exuHmm mopt ecamnanagsl. bup cez OeHeH aiiTkaHaa, OKbIY
JOYUPUHAE TUI TOKPUHOECHHUH MIIaXKbl OapbIHIIIA KOJUIAHBLIBLYBI TaJlall eTHIIeIH.

4. OkplfaHigpl TYCUHUY YUIBIH OKBIYIIBIIAP YHPEHMJIMII aTbIpFaH THUJI CTPYKTYpAcCHhl,
KOCHIETIIepHH HiieNen, ojlapFa THHKapiIaHFaH Xaya >KyMbIC aJIbIll OapbIynapsl Kepek. Tl MatepuaibH
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