UX PELICHHs, BBIXOJAbl U3 3aTPYAHUTEIBHBIX CHUTyallud, €ro paboTOCIOCOOHOCTHIO,
CaMOAMCUUIUIMHOW.  MeTomoB, MpH MOMOIIM KOTOPBIX JOCTUIAETCS AaKTHBM3aLUs y4eOHO-
MO3HABATEIIHOM JEATENbHOCTH JOCTaTOYHO MHOTO, HO I€JIecO00pa3HO HCIONb30BaTh TaKUe
METO/bI, KOTOpbIE HaleleHbl Ha (OPMHMPOBAHME AKTHBHOM NO3MLMHU CTyJIEHTa B Yy4eOHOMH
JESTEIIbHOCTH, @ UMEHHO CIIOCOOHOCTH JOKa3blBaTh CBOIO IO3UIIMIO, IPUBOJIUTH B €€ 3aLIUTY
apryMeHTbI, UCIOJb30BaTh NPUOOPETEHHbIE 3HAHUA (B KayecTBE NpUMEpa MOXKHO IMPHUBECTH
«Ccepyro 30Hy» MEXAy BpeMeHaMmu past simple u present perfect, korma cTyaeHTy HEOOXOIUMO
BbIOpaTh IpaBWIbHBIA BapHaHT); >KEJIaHHWE AaKTUBHO 3aJaBaTh BOIPOCHI IIPENOJABATEIIIO,
cocelsiM 1O TapTe, MOSCHATH I ce0sl HEeMOHATHOE B cepe M3ydeHHUs TOH WM MHOW TEMBI,
YIIIYOJIATBCS ¢ MX HOMOIBIO B IIPOLIECC 00Y4EHUS;

Taxoke Ba)KHO CTUMYJIMPOBATD KeJlaHHE JaBaTh COOCTBEHHBIC PELIEH3UH Ha OTBETHI APYTUX
CTYACHTOB, OLICHUBaTh MX TBOPYECKHE 3aJlaHMsl, BHOCHUTb HEOOXOJUMbIE KOPPEKTHUBBI,
COBETOBATh U COBETOBATHCS; EIUTHCS CBOMMHU HaBbIKAMHU M YMEHUSMHU C TOBapUILAMH; aKTUBHO
OKa3bIBaThb IIOMOLIb TEM, KTO 3aTPyJHSACTCA B BBIIOJIHCHMM TOIO WM HMHOIO 3a/JaHus.
[IpenoaBaTens JOJDKEH BCErZa CIEANTh, YTOOBI BCE 3aJaHHsl M TMPOEKTHI BBHIMOJHSIIMCH TI0
Makcumymy. Kpome 3TOro cienyer CTUMYJIHPOBaTh OCYILECTBIEHHE HA MPAKTHKE CBOOOIHOIO
BbIOOpA yIIpa)kKHEHUH, B OCHOBHOM ITIOMCKOBOT'O M TBOPYECKOT'0 XapaKTepa; co3aBaTh CUTYyalluu
CaMOIPOBEPKM, CaMOaHaJIM3a MBICIUTEIbHOM JesTenbHOCTH. Bcee 310  Tpebyer oT
Iperno/iaBaTessi BHECEHHUS Pa3HOOOpa3Hst B YU€OHBIN MPOIIECC, BKIIOUYEHHUS B HETO APYTHe BUIBI
JESATEIIBHOCTH.

3aHMMasCh AaKTUBU3ALMEH MBICIUTEIbHON JIE€ATENbHOCTH YUYEHUKOB, IPENO0/IaBaTEII0
HE00X0/IMMO IMOMHHUTh, YTO OH JOJDKEH yxKe paboTaTh Ha Oosiee BBICOKOM YPOBHE YCBOEHUS
3HaHMi. Bo3pacT mocrymieHuss B By3 IpenrosiaraeT YCBOGHHE M AaKTHMBHOE HCIOJIb30BaHUE
YPOBHSL CTaHJApPTHBIX OIEpalMi, KOTOpbIE IPEANOJIAralT OIEPUPOBAHUE 3HAHUSMU B
OTIpENIeICHHBIX, MMPOBEPEHHBIX YCIOBHUSAX (3TO 0oOpasen, MpaBWJIO, yKa3aHHs, CTaHIApThl). B
OCHOBHOM BC€ CTYJEHTbl B COCTOSIHUM BBIIOJIHMUTH 3aJlaHHs 3TOTO YPOBHSA, OJHAKO IPOOIEMbI
CHI)KEHMSI ~ YpOBHS  BBIIOJHEHUS  MOTYT  HUBEIMPOBATbCS  OINPEAEICHHOIO  poja
«HAaTPEHUPOBAHHOCTbH)» YUCHHKA.

Bbonee BbICOKMIT ypOBEHb IMpenIoyaraeT, 4YTo CTYJEHT UMEET HaBbIKM aHAJIN3a, CUHTE3a U
0000mieHus. [y BBINOJHEHUS TaKUX 3a/laHUi HE0OX0IMMO MPUMEHEHNE HABBIKOB JIOTHYECKOM
00paboTkn MaTepuana (BBIWIEHEHUS BHYTPEHHETO COAEPKUMOrO0 H3yyaeMoro Marepuala,
YMEHUS BBIICINATH IJ1aBHOE, JaBaTh OLIEHKY, 00J1a/1aTh CPaBHUTEIbHBIMHU HaBBIKAMHU, 00001aTh U
KOHKpEeTH3upoBaTh). [lanee uuer yxe ypoBeHb TBOPYECTBA, T.€¢ YMEHHE NPUMEHSATh 3HAHUS B
U3MEHMBIIUXCcs oOcToATenbeTBax. [loxkanyii, 3T0 0HO U3 TJIaBHBIX YMEHUH, KOTOpPBIE JOKEH
OCBOMTH JIFOOOU CTYACHT, BEJb AKTUBHBIM B y4eOHOM TMpoOIlecce CTYACHT OBICTpee W ropasio
yCIIelIHee TNpHOOpeTaeT ONBIT  COLMAJIM3allMM, YIy4yllaeT CBOM KOMMYHHKATHBHBIC
BO3MO>KHOCTH, dopMupyeT B3aMMOOTHOLIEHHMSI C OKpYXKaloIleld JeHCTBUTEIBbHOCTHIO.
AKTHBH3AIIUS MBICIUTENBHON JEATEIIBHOCTH O0ECIeYnBaeT €ro MHOTOCTOPOHHEE YMCTBEHHOE
pazButue. llpu ycmemHoMm pelieHHH 3aJad pa3HOro pojia MOTHBALMS CaMOro CTY/AEHTa
MOBBIIIAETCA B pas3bl, U ,B CBOIO OYEPEIb, CTUMYJIUPYET MBICIUTEIBHYIO ICSITEIBHOCTD; a
CUTyallusi ycmexa co3JaeT TMOoYBYy JJs JajbHEHIIero pa3BUTHS CTyJEHTa Kak B
npo¢eCCHOHATBLHOM, TaK U B JUYHOCTHOM IUIaHe. MOTHBaLUs - 3TO JOCTaTOYHO MOOWIIbHAS
CUCTEMa, NMPU AaKTHUBHOM MCIIONB30BAaHUM PA3JIMYHBIX METOJI0B U (opM B 00pa3zoBaTebHOM
IIPOLIECCE MOXHO KOPPEKTHPOBaTh M HANpaBIATh MOTHBALIMOHHBIE YCTAaHOBKHM CTYIEHTOB M
dbopMHUpPOBaTh CTOWKHI WHTEpPEC K MPUOOPETEHHUIO M MCIOJIB30BAHHUIO TMOJTYYEHHBIX 3HAHUH,
YMEHUH 1 HaBBIKOB PO(ECCHOHATBHON 1S TETbHOCTH.

TEACHING SPEAKING THROUGH THINKING AND ENRICHING VOCABULARY

Parmonova N.
Jizzakh branch of National University of Uzbekistan,
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Annotation. This thesis gives brief information about some instructions to teach speaking
in a foreign language through thinking and expanding vocabulary in that language. Speaking
and thinking are considered as dynamically related, and their relationship is viewed as a
complex movement from the earliest indistinct emergence of a concept to its fulfillment in a
verbal articulation. Thought is not expressed in the word, but it is completed by it. Every thought
is in motion. It starts to take shape. As a transition from thought to word and word to thought,
this flow of mind is realized as an interior movement via multiple layers.

Key words: think and talk in English, “comprehensible input”, “interesting facts”,
“problem solving activities ", low-anxiety environment, immediate correction.

We may encourage our students to think and talk in English by posing challenges that
challenge them, causing them to feel compelled to listen to, understand, and express their
thoughts and opinions in the language. This is a two-fold experience: the pupils are given
“comprehensible input” while also being forced to think in English.

Krashen describes “problem solving activities” as: “The primary characteristic of these
sorts of activities is that the students' attention is focused on finding a correct answer to a
question, a problem or a situation. Language is used to present the problem and solve it. These
sorts of activities are only successful if the students find them interesting, either because they are
useful in some way or simply because they are an enjoyable activity” [1].

We can choose a large number of exercises that motivate students to grasp what we're
talking about and then to engage orally in class by providing their ideas, asking questions,
suggesting possible responses, and being highly active in class to improve their speaking skills.

This type of practice, according to Ricardo San Martn Vadillo, aims to promote fluency
and purports to activate students’ linguistic skills through natural and spontaneous usage of
English.

The approach is as follows [2]:

1) Outside of the classroom, the teacher creates a set of issues based on mathematical
questions, geometry, or logic reasoning that will be presented to the pupils. This content will
serve as the foundation for the information that students will hear in class. It is critical that the
challenges we develop or seek are not too complex to convey in English. They should also
provide pupils with a problem that they feel compelled to address.

2) The teacher offers children with “comprehensible input” through these creative
activities by using structures and terminology of the kind “i+1” data that is a little beyond their
current interlanguage level. Not only will oral language be used to communicate, but gestures,
mime, and drawings will also be used to deliver and understand information.

3)The exercise must be engaging for the students so that they will be driven to pay
attention to what the teacher is saying and, as a result, will be willing to speak in English, asking
questions, expressing their ideas, and so on. “Every teacher knows that intriguing information
may engage and stimulate pupils’ learning”, says Chang Yi.

4) Each student will be able to share their thoughts and connect with the rest of the class by
making comments on probable responses. The teacher’s job is to provide input, assist pupils with
their expressive requirements, and create a low-anxiety environment. Because of the huge
amount of mistakes that students may make in this type of exercise, the teacher must avoid
immediate correction in order to develop students’ self-confidence. A mental or written note can
be made, and a time set aside, perhaps at the conclusion of class, to address those errors as a
group exercise, developing a sense of correctness.

The instructor must be a dynamic force in the classroom; he must be able to instill in his
students a desire to learn new things, to seek out viable solutions, and to present them. The
instructor is the one who maotivates his students to speak English by inspiring them, stimulating
their curiosity, and raising their interest.
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Cook explains “The final form of actual material I’ll discuss is what I’ll refer to as
“interesting facts”. This includes any real-world information that the pupils could find
interesting. These “interesting facts” are drawn from areas that are assumed to be of interest to
the learner, rather than from any topic area. In the English class, pupils are once again learning
real information. If students feel they have learned something in the session that isn’t just
“English”, something they can talk about or apply for themselves later, it is a measure of
success”’[3].

From the point of view of Slobin, we can think without language, but when we are going to
express our thoughts we need language. To speak in a foreign language we think about its
features. So, it’s the kind of thinking that goes on when we’re preparing our ideas for expression
in a linguistic expression - which, has to be shaped by what the language provides. The language
provides us some options and in some cases we’ll have no options at all. For instance if we want
to refer to a table in German, we have to know that it’s masculine and if we want to refer to it in
Spanish we have to know that it’s feminine[4].

The ability to listen and speak is known as oral language. Oral language development is
intertwined with thinking and reading abilities. Reading a language that is still unintelligible to
the ear is incredibly tough. As a result, learners are demanded to broaden their lexicon.

Getting Started with Vocabulary[5]:

1. Include a nonlinguistic representation alongside a description, explanation, or example
of the new word. Determine what pupils currently know or believe they know about the topic,
then incorporate direct experiences, stories, photographs, or computer graphics to create pictures
about it.

2. Request that students rephrase the description, explanation, or example in their own
terms.

Allow kids to collaborate with their classmates to come up with effective strategies to
recall the term. It is possible that they will be able to use their native tongue for this.

3. Have students draw illustrations, diagrams, or graphs to represent the new term or
phrase.

Pictures have a lot of power. Students are pushed to think in non-linguistic ways and find
connections to things they are familiar with when they are asked to produce a picture or symbol.
Provide examples and help until the concept gains traction. Ideas can also be found on the
internet. The use of groups is encouraged.

4. Create activities that require students to update their notebooks or vocabulary cards with
new terms.

Students may benefit by highlighting prefixes, suffixes, or root words, as well as
synonyms, antonyms, related words, illustrations, and translations into the heritage language.
When kids are working in their notebooks, circulate to catch and fix mistakes as they happen.
Collect and inspect notebooks on a regular basis.

5. Encourage students to talk about the terminology amongst themselves.

Interacting with others broadens one's awareness. Think-pair-share exercises can be
beneficial, especially when working with people who speak the same language as you.
Encourage pupils to double-check their understandings with one another. Check for
misconceptions during review exercises and games.

6. Encourage students to participate in learning activities and games that require them to
use the new terms.

Give students occasional quizzes to evaluate their understanding, and link them with
individuals who speak the same language so they may self-correct and get rapid feedback and
clarification if needed. Encourage pupils to make graphs or other visual representations of the
terms they have learned.

All in all, the teacher must be a dynamic force in the class; he must be able to transmit to
his students the wish to discover new things, to find possible answers and to put them forward.
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The teacher is the one who inspires his students, stimulates their curiosity, raises their interest
and encourages them to speak in English.
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CHET TILINI O‘QITISHDA INNOVATSION MADANIYATNI SHAKLLANTIRISH
MASALALARI

Qosimova N.

Mirzo Ulug‘bek nomidagi Ozbekiston Milliy universitetining
Jizzax filiali stajyor - o‘qituvchisi

Eshbekova L.

O ‘zbekiston Milliy universitetining Jizzax filiali ““Psixologiya”
fakulteti “Filologiya va tillarni o qitish” yo ‘nalishi talabasi

Annotatsiya: Ushbu magolada chet tilini ogitishda innovatsion madaniyatni
shakllantirish masalalari ko'rilgan bo'lib bunda mamlakatimiz mustaqillikka erishganidan so’ng,
chet tillarini orgatishga va organishga bo’lgan qizigishi oshdi, yosh avlod uchun ko’plab
imkoniyatlar yaratib berilganligi yoritilgan.

Kalit so‘zlar: chet tili, integratsiya, darslik, texnologiya, qobiliyat, internet, muloqot,
madaniyatlararo kompetentsiya, kommunikativ gobiliyat.

Hozirgi vaqtda aloga, interaktivlik, mulogotning hagqiqiyligi, madaniy sharoitda tilni
o'rganish, ta'limning avtonomligi va insonparvarligi masalalariga ustuvor ahamiyat berilmogda.
Ushbu tamoyillar madaniyatlararo kompetentsiyani kommunikativ qobiliyatning tarkibiy gismi
sifatida rivojlantirishga imkon beradi. Chet tillarni o'gitishning yakuniy magsadi chet tilidagi
muhitda erkin yo'nalishni va turli vaziyatlarda etarli darajada javob berish qobiliyatini
o'rgatishdir, ya'ni. aloga. Bugungi kunda Internet resurslaridan foydalangan holda yangi usullar
an‘anaviy chet tillarini o'gitishga garshi. Chet tilida mulogotni o'rgatish uchun siz materialni
o'rganishni rag'batlantiradigan va etarli xulg-atvorni rivojlantiradigan haqiqgiy, hagiqgiy hayotiy
vaziyatlarni yaratishingiz kerak (ya'ni aloga haqiqiyligi printsipi deb ataladi). Yangi
texnologiyalar, xususan Internet ushbu xatoni tuzatishga harakat gilmoqda. Kommunikativ
yondashuv - bu materialni ongli ravishda anglashga va u bilan ishlash usullariga, mulogotga
psixologik va lingvistik tayyorgarlikni yaratishga garatilgan mulogotni simulyatsiya giluvchi
strategiya. Foydalanuvchi uchun Internetda kommunikativ yondashuvni amalga oshirish aynigsa
giyin emas. Kommunikativ vazifa talabalarga muammo yoki savolni muhokama gilish uchun
taklif qgilishi kerak, talabalar nafagat ma'lumot almashadilar, balki ularni baholaydilar. Ushbu
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